Glanmire Community College Draft Special Education Needs Policy 2022

The SEN policy of Glanmire Community College has been formulated in accordance with the
provisions of the Education Act 1998, and the 2017 Guidelines for Post-Primary Schools, Supporting
Students with Special Educational Needs in Mainstream Schools.

A key principle underpinning this revised model is that all students, irrespective of special
educational needs, are welcomed in Glanmire Community College. In addition, a fundamental
objective is that special education teaching resources are utilised in the optimum manner to improve
learning experiences and educational outcomes for students with special educational needs.

The following principles, as outlined in the guidelines for post primary schools, 2017 will underpin
the allocation of resources in Glanmire Community College:

e Resources provided to support students with special educational needs will be used to
facilitate the development of truly inclusive practices.

e Supports provided to students with special educational needs will be based on identified
needs and be informed by regular reviews of progress (in consultation with parents and
students) as outlined in the Continuum of Support Guidelines.

e The subject teacher has primary responsibility for the progress and care of all students in the
classroom, including students with special educational needs.

e Special education teaching supports provided to schools will be used solely for the support
of students with identified special educational needs, including those students for whom
English is an Additional Language (EAL).

e Students with the greatest levels of need will have access to the greatest level of support,
and whenever possible, these students will be supported by teachers with relevant expertise

who can provide continuity of support.

e The school will endeavour to establish a core team of teachers to meet the needs of
students with special educational needs.

Identifying Needs

Using the Continuum of Support framework, students’ educational needs will be identified to include
academic, social and emotional needs, as well as needs associated with physical, sensory, language
and communication difficulties.
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Identification of those needing additional support will be informed by:

e Intake screening

e Collection of information from primary schools
e Teacher referral

e Teacher observation

e Teacher assessment

e Learning Environment Checklist

e Student Support Team involvement

e Standardised tests of literacy/numeracy

e Student consultation

e Parental consultation

(See Appendix A for Planning Template to Guide the Allocation of Additional Teaching Supports for
Students with Special Educational Needs)



Identification of education needs through the continuum of support

Whole school and
classroom
(support for all)

The subject teacher considers how to accommodate the needs of all
students in the class using a variety of strategies which may include:

Differentiation

Facilitating the use of assistive technology

Providing copies of notes for students with writing difficulties
Adapting the learning environment

Adapting the yard / school environment

Using a variety of teaching methodologies to accommodate
different learning styles

Mentoring programmes such as Big Brother, Big Sister, Meitheal
etc

Consultation with the Pastoral team

Consultation with the SEN team

Consultation with the Guidance team

NBSS ‘Getting it Together Programme’

Where students continue to present with significant difficulties, despite
whole-school interventions, School Support (for Some) may be initiated.

School Support for some

A Student Support Plan may be developed for students who require
this level of intervention, where learning / behavioural targets will be
established and support will be short-term until targets are achieved.
Support at this level may take many forms, for example:

team-teaching

small group teaching

individualised tuition

peer mentoring

inclusion in social skills groups

inclusion in Friends for Youth programme
behaviour reward and consequence systems
‘Check and Connect’

Support from Care Team

English as a Second Language support
Support with Assistive Technology

Students identified with this level of need may have some of the

following difficulties:

Standardised literacy / numeracy scores of 85 or below
Cognitive Ability Scores of 85 or below

Low academic achievement

Social, emotional or behavioural difficulties

Poor motivation levels
Emotional and behavioural disturbance




e Hearing impairment

Visual impairment

Beginner / elementary English language ability
Medical conditions

Specific Learning Difficulties

e Autistic Spectrum Disorder

e Developmental Language Disorder

e Physical disability

e Assessed syndromes

School Support Plus

(Support for a few)

Students at this level will have complex needs and require a Support
Plan, that is detailed, individualised and involves longer term planning
and consultation.

At this level, subject teacher(s), parents and special education teachers,
in collaboration with outside agencies, may engage in a more detailed
and systematic approach to information gathering and assessment. This
may involve using a broad range of formal and informal assessment and
diagnostic tools, including teacher observation, student interview,
measures of cognitive ability and social, emotional, behavioural and
adaptive functioning, as appropriate.

Support at this level may include:

e Placement in the ASD programme (HUB)

e SNA support

e Adapted school environment

e Individual tuition

e Behaviour for Learning Programme

e Support from Care Team

e English as a Second Language intensive support
e Social skills programme

e Small group tuition

e Level 2 Learning Programme

Students identified as requiring individual tuition will have complex
needs, which may include the following difficulties:

e Mild / moderate general learning difficulties

e Severe emotional and behavioural disturbance
e Emotional and behavioural disturbance

e Hearing impairment

e Visual impairment

e Beginner / elementary English language ability
e Serious medical conditions

e Specific Learning Difficulties

e  Autistic Spectrum Disorder




e Developmental Language Disorder
e Physical disability

e Assessed syndrome

e Chronic absenteeism

e Multiple disabilities

Target Setting

Once students with special needs have been identified, good target-setting is central to effective
teaching and learning. There are four guiding principles when devising targets for students.

Targets will be:

o Linked to assessment

e Strengths-based

e Linked to interventions

e Developed collaboratively

Targets will be based on the evidence collected through both formal and informal assessment
approaches. Targets will be set to be achieved within a specified timeframe. School personnel will
consult with parents when setting targets and reviewing progress. The views of students will also be
included in this process through their direct involvement in the discussion or by gathering their
views in advance of the review process.

Monitoring and Recording Outcomes

Students’ progress in relation to achieving their targets will be regularly and carefully monitored.
This stage of the process is informed by effective measurement of baseline performance.
Assessment methods to monitor student progress will include the following:

e The use of criterion-referenced tests

e Teacher-designed tests

e Results of in-house exams

e Checklists

e Samples of work

e Teacher observation and feedback

e SNA observation

e Reports from subject teachers, class teachers and year heads
e Analysis of students’ academic results in relation to ability

Monitoring outcomes is part of a dynamic process of identification, target-setting, intervention and
review, which in turn will lead to adjustments / completion in support plans. Levels of support will
be may be increased or decreased subject to students’ progress.




Roles of Key Personnel

Role of the School Principal

The Department’s post-primary guidelines on inclusion outlines the role of the school principal in
supporting students with special educational needs. It states that ‘Under current legislation the
principal of the school has overall responsibility for ensuring that the special educational needs of
students are met. As a consequence, the principal has the general responsibility for establishing and
promoting whole-school policies and procedures that are supportive of the learning of all students,
including those with special educational needs’ (Inclusion of Students with Special Educational
Needs: Post-Primary Guidelines; DES, 2007, p 67).

The role of the school principal includes the following:

e Assume overall responsibility for the development and implementation of the school’s
policies and procedures relating to the inclusion of students with special educational needs

e Qversee a whole-school approach to assessment and screening to identify needs and to
guide the allocation of appropriate supports

e Ensure effective engagement with feeder primary schools to support the transition of
students with special educational needs

e |n collaboration with the in-school management team, discharge a key function in the
deployment of staff, allocation of resources, organisation of students and timetabling

e Ensure that systems are in place for effective sharing of relevant information on students’
needs with all subject teachers

e Facilitate the continuing professional development of all teachers in relation to the
education of students with special educational needs, and ensure that all school staff
(subject teachers and special education teachers, guidance counsellors, special needs
assistants) are clear regarding their roles and responsibilities in this area

e Ensure that whole-school procedures are established to facilitate the effective involvement
of parents, students and external professionals/agencies

Role of the Subject Teacher

Subject teachers have first-line responsibility for the education of all students in their classes.
Accordingly, subject teachers should ensure that they plan their lessons carefully to address the
diverse needs within the classroom. They may need to adapt their teaching approaches for some
students whose application, motivation, communication, behaviour or interaction with peers are
causes of concern. This may require targeted interventions to develop relevant adaptive skills
related to these needs. Students should be provided with opportunities to be active participants in
their own learning through lessons that are carefully planned to include independent and
collaborative tasks and reinforcement of skills’ development. All subject teachers should implement
teaching approaches and methodologies that facilitate the meaningful inclusion of students with
special educational needs. These include:

e Co-operative teaching and learning within mainstream classrooms
e Collaborative problem-solving activities
e Heterogeneous group work



e Differentiation

e Interventions to promote social and emotional competence

e Embedding of Information and Communications Technology (ICT) in teaching, learning and
assessment

Students’ levels of interest, attention, concentration and persistence should be gradually developed,
extended and consolidated, using appropriate teaching strategies. To cater for the range of learning
needs in any class, subject teachers will regularly need to differentiate their lessons. This can be
achieved by:

e Varying the level, structure, mode of instruction and pace of lessons to meet individual needs
e Adapting lessons for students’ interests

e Matching tasks and processes to students’ abilities and needs

e Adapting and utilising resources, including use of technology

e Aspiring towards suitably challenging learning outcomes and assessing accordingly

Teachers can make lessons accessible to a broad range of students through the use of a variety of
appropriate teaching approaches and methodologies, including active learning, small-group tuition,
individual teaching, and scaffolded instruction. This may also require appropriate environmental
adaptations to promote curricular access. Every student should be taught a curriculum that is
appropriate to his/her developmental level. In matching programmes to students’ needs, the Junior
Certificate Level 2 Learning Programme and the Leaving Certificate Applied Programme will be
considered.

The provision of effective feedback to students and parents by our SEN teachers is an integral part of
our learning support programme. Teachers of individual students and small groups will prepare and
report to parents via our designated pupil/parent/teacher meetings or by individual request as is

necessary. Inputting of term reports on VSware will also be used by teachers to support feedback.

Role of the Special Education Needs Coordinator

The SEN Coordinator, with the support of the SEN team, will have responsibility for co-ordinating

overall provision for special educational needs within the school and will assume responsibility for:

e Design and build the SEN timetable

e Maintain a register of SEN students

e Oversee the ASD special classes

e Identify student needs and monitor progress

e Consultation with parents when planning for student support

e Taking a lead role in making arrangements for planning, implementation and review of
student support plans
e Transition planning for students with special educational needs



e OQversee the planning and implementation of Student Support Plans

e Co-ordinating data gathering, screening and testing
e Coordinate the planning of and preparation for school based psychological reports.

e Complete assistive technology applications and maintain student laptop lists
e Compile resources for Learning Support and Resource teachers

e Coordinate Junior Certificate and Leaving Certificate RACE accommodations.
e Coordinate special centres for in-house exams

e Oversee the process to monitor and review the progress of SEN students

e Conduct Primary School visits to gather information on incoming 1% years

e Coordinate the induction morning for incoming 1% year students with SEN

e Coordinate DARE applications

e Coordinate entrance assessments

e Supporting the communication of information regarding students’ needs to subject
teachers, form tutors and year-heads

e Liaising with other agencies, NEPS and allied health professionals

e Lliaising with parents and students

e Plan the SNA timetable and coordinate the work of the SNAs

Role of the Special Education Team

The special education needs team will help ensure that those students with the greatest level of
need have access to support from teachers with the necessary experience and expertise. The Care
Team will help in promoting and supporting the inclusion of students with special educational needs.

The role of the special education needs team will include developing, implementing and monitoring
a whole-school approach to the education of students with special educational needs. This will
involve developing whole-school procedures for the selection of students for supplementary
teaching, assisting in the implementation of whole-school strategies to enhance teaching and
learning, and providing guidance to colleagues on the implementation of students’ support plans.

The core team will work closely with subject teachers, parents and with other support structures
within the school, such as the student support team and guidance counsellor. In addition, the core
team can provide invaluable support to subject teachers to meet student needs within their
classroom and subject areas.

Role of the Special Education Teacher

Special Education Teachers will be familiar with a wide range of teaching approaches, methodologies
and resources to cater for particular learning preferences and to meet a variety of needs. Teaching
approaches will include a combination of team-teaching initiatives, cooperative teaching, small
group and individual support.

Some students with more complex and enduring needs will require specific methodologies, teaching
approaches and/or learning activities. Such interventions will be based on careful identification of
strengths and needs, including multi-disciplinary assessment, when necessary. Interventions may be
short term or long-term in nature depending on students’ needs.



Special Education teachers will be involved in target setting, providing targeted instruction and
reviewing student progress. Special education teachers, may consult with subject teachers, Year
Heads and the Care Team to plan interventions to address students’ priority learning needs, in order
to achieve the targets identified in the relevant Student Support Plan.

Allocation of Special Education Teaching Resources

Special education teachers must be deployed to address the needs of students with special
educational needs in schools. Additional teaching supports will be deployed according to identified
needs, rather than being based on a diagnosis of disability.

Special education teachers may be deployed in a variety of ways in order to effectively meet
students’ needs (for example, in-class support, group withdrawal, individual tuition).

Where possible the school aims to provide additional targeted support to students within the
context of a mainstream subject lesson through team-teaching, through group or individual
withdrawal or, through a combination of these modes of intervention.

Importantly, the level and type of support will reflect the specific targets of individual students as set
out in their support plans and be informed by careful monitoring and review of progress. In this way,
following a period of intervention, some students may no longer require additional teaching
supports, some may require the same level, while others may require more intensive supports.
Accordingly, the groupings timetabled for withdrawal may change over time.

Timetabling

When deploying teaching resources, time will be kept for co-ordinating, planning and reviewing
activities to ensure effective and optimal use of supports. The overall school timetable will be
designed carefully to make appropriate provision for students with special educational needs. In
planning the allocation of additional teaching supports, the over-riding principle is that students with
the highest level of need should have access to the greatest level of support. In addition to literacy
and numeracy difficulties, many students will have specific needs in such areas as communication,
social interaction, behaviour, emotional development and application to learning.

It is envisioned that a core special education team with specialist knowledge will be maintained in
the school in line with best practice. Some members of the special education team may be allocated
flexible timetables with inbuilt capacity to respond to emerging needs throughout the year.

Provision will be made for the special education teachers to support subject teachers through team-
teaching/in-class/co-operative teaching and joint planning where possible

Provision will be made for the withdrawal of students for focused individual and/or group
intervention programmes where warranted. Targeted small-group interventions, using evidence-
informed programmes for students with similar needs will be offered.



Appendix A

Extract from Guidelines for Post-Primary Schools Supporting Students with Special Educational Needs

in Mainstream-Schools

Planning Template to Guide the Allocation of Additional Teaching Supports for Students with

Special Educational Needs

Action 1: Identification of
students with special educational
needs

Review existing information on students’ needs, using school-
based data, and information from primary schools, parents and
external professionals.

Engage in additional screening and data gathering as required,
using informal and formal assessment approaches (for example,
teacher observations, information on social and emotional
competence, standardised tests, diagnostic tests).

Identify all students with special educational needs in the
school. Match their needs to the appropriate level on the
Continuum of Support.

Action 2: Setting targets

Based on identified needs, set clear targets at Support for All,
School Support and School Support Plus levels of the Continuum
of Support

Action 3: Planning teaching
methods and approaches

Identify the level and type of intervention required to meet
targets for each student on the Continuum of Support using
methodologies best suited to promoting meaningful inclusion
such as differentiation, heterogeneous grouping, team-teaching,
small group and individual teaching.

Action 4: Organising early
intervention and prevention
programmes

Based on identified needs, choose evidence-informed early
intervention/prevention programmes to address concerns.
Identify time needed and staffing commitment required.

Action 5: Organising and
deploying special education
teaching resources

Cross-reference the needs of students at School Support and
School Support Plus levels and consider common needs that can
be met through in-class/team-teaching, small group and
individual support to ensure effective and efficient teaching and
learning approaches.

Agree which teacher(s) will cater for these students and when
and where the teaching will take place. Be mindful of the
requirement that students with the greatest level of need
should receive the greatest level of support from teachers with
relevant expertise.

Action 6: Tracking, recording and
reviewing progress

Establish a tracking and recording system, to ensure that the
progress of all students in meeting their identified targets is
monitored:
e At Whole-School (Support for All) level by all teachers
e At the School Support (for Some ) and
e School Support Plus (for a Few) levels by subject
teachers and special education teachers
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